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1. INTRODUCTION

Por slightly over a year Outward Bound has been engaged in an
effort to specify its educational objectives and to measure the
behavioral changes induced by an Outward Bound course, We expect
this effort to become an ongoing part of Outward Bound. During
this early stage special attention has been given to the identifi~
cation and measurement of affective behavior change, This report
will discuss our activities and results-to date.

Before proceding to discuss instruction objectives, it 1s worthwhile
making some distinctions. In preparing to evalvate any program,
three genersl: -types of questions can be asked:

(1) Should the program exist in the first place,
In other words, in an education context, we
ask if we want to teach this general subject
matter to students.

(2) If we decide we want to teach a general subject
matter to students, then we must ask exactly
what specific context is to be included in
our course,

(3) Finally, we must ask ourselves if we are

actually succeeding in teaching the specifilo
context we set out to teach,

To put these questions in concrete form, we might ask:
(1) Should high school students be taught Latin?
(2) If we decide they should, then we must decide
exactly what the specific objectives of our -
Latin instruction should be., Should they
learn to speak it, or just read it, etc,,?
(3) Pinally, we should determine how we will

decide if we have succeeded in accomplishing
what we set out to do in (2) above,

If we were to give names to the processes by which we answer

these three questions, we might say that (1) was concerned with
-l
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determining the value of a program; (2) was concerned with deter-

minir-; the 1nstructiongl objectives of a program, and that (3)

was concerned with measuring the instructional effectiveness of

a program,

This paper will address the second and third questions relative
to the traditicnal Outward Bound course. It will not address
question one waich is perhaps more philosophical than technical
in nature,

Perhaps, in addition to distingulishing the specific sort of
questions fhis paper will address, we should suggest why Outward
Bcund declded to make the considerable effort to answer these
questions in the first place, Outward Bound has, after all, been
in existence since World War II., It has run numerous courses
ard is satisfiled that its courses are worthwhile, During all that
time Outward Bound has not previously attempted to explicitly
specify its instructional objectives or measure its results,

You may reasonably wonder why it has decided to do so now,
Bazically the answer is twofold. ‘As some of the Outward Bound
schools have become larger they have felt a need for "quality
control,” When the schools were smaller and instructor turnover
was very low, new instructors could be initiated into the Outward
Bound philosopuy and techniques on a very personal, practically
apprenticeship-typé basis, As the schools have become large and
more diverse, however, some have felt a need to be able to tell
new instructors about Outward Bound technigues and goals in a

more precise and explicit fashion,
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Secondly, the Outward Bound idea has spread from tﬁe standard
Outward Bound course to various other programs and contexts --

of which college-related Outward Bound type programs are good
eiamples. As this outreach has occurred there has been a need

to explain Outward Bound goals in a more abstract or theoretical
way -- independent of the specifid context of the standard Outward
Bound course., PFurther, as Outward Bound has offered its phil-
osophy and techniques to others, it has been challenged to prove
its claims,

Thus, to both assure continuing internal organizational accout-
ability and to promote the external communication and adoption
of its ideas, Outward Bound is making a serious effort to pre-
cisely specify its instructional objectives and to measure their

attainment,
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2, INSTRUCTIONAL OBJECTIVES

Instructional objectives have been increasingly popular 1in educational
cifcles since th. early 1950's., Perhaps the book that made lnstruce-
tional objectives a "household world" was Robert Mager's book

Preparing Instructional Objectives, published in 1962, In that book

Mager defined the function of a good instructional objective

as follows:

(1) It should describe what the learner will do to
demonstrate that he has acquired a desired behavior.

(2) It should describe the conditions under which
the learner must demonstrate the behavior, and

‘ (3) 1t should state the standards of behavior

expected of the learner, In other words, it

should tell us how to discriminate between

an acceptable and an unacceptable performance

of the desired behavior.
lagénaggnt on to say that the writer of instructlonal objectives
should employ specific action verbs that preclude misinterpretation
and provide sufficient detail to assure that other qualified

persons in the field can recognize the behavior,

In practice, instructional objectives usually refer to a class of
vehavior. We refer to the specific ltem by which we measure a

behavior as a criterion item or a test item.

For example an instructional objective might be:

The student will be able to add columns of four diglt numbers.

A criterion item for this instructional objective might be:

(00
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+3521 +6310
(Correct Answer 17,4473 and 26,038,

The instructional objective states the general type of behavior the
student must display to prove he ras mastered the course of study,

The criterion item specifies the.exaot behavior the student must
perform if we are to be assured that he has mastered the 1nstructions£
objective in quesniﬁn. (Note that the "answer” must be specified

80 any outside observer can easily determine if the student 3o£

the criterion item right or not),.

At about the same time that lager was popularizing instructional
objectives, Bloom,Krathwohl and others came up with a three part
division of all instructional objectives, They proposed that all
objectives be classified as either cognitive, affective or

psychomotor objectives,

Ccgnitive objectives are objectives concerned with intellectual

knowledge, including facts, analytic skills, and problem-solving skills.

Affective objectives are objectives concerned with attitudes and

feelings and include attention, valueing and intrinsic ethicael

motivation,

Psychomotor objectives are objectives concerned with physical per-

formance including coordination and skilled body movement,

Obviously no real learning experience can ever be neatly divided
into one of the three categories. Some situations are clearly
borderline cases; for example, when we explain in cognitive terms

hoir pollution occurs and hope that the learners will make personal
0CGx




changes in the way they act (attitude) based on the information
we have given them, Some learning experiences, however, are 8o
predominantly academic, physical, or affective that the categories
remain useful, (See Figure 1)

COGNITIVE

Figure 1,

Rost schools have made cornsiderable progress in elaborating their
cognitive objectives, The typical teacher, by means of tests and
8o forth, can give you a pretty accurate idea of the facts and
problem-solving skills they want their students to have mastered

by the end of the course,

¢
Outward Bound has for several years, for example, had a very de-
tailed instructional syllabus in safety and map and compass work.

Hardly any instructional institution, however, goes beyond some
minimal statement concerning its interest in teaching its students

in the affective area,



OF OUTWARD BOUND

Outward Bound has becen offering courses for many years; it is an
established institution, Even though they had ne;or been specified,
every Outward Bound 1nstrgctor #a8 confident that he knew the major
goals of the standard Outward Bound course. Thus, the task we

face 18 helping an ongoing institution identify and formalize

its goals,

Our strategy has been to gather Outward Bound personnel together
in workshops and ask them to identify their own goals. In struo-
turing these workshops we have used two general approaches, Pirst,
we have started from the top and worked down. Thus, for example,
we begin by agreeing that Outward Bound has three genersl classes
of objectives;: cognitive, affective and psychomotor., Then we

try to break out the three to six major cognitive goals Outward
Bound has, Likewise we break affective and psychomotor into three
to six major headings., Then we zero in on the affective area

and try to sub-divide each of the major affective goals into its
sub-goals, Through a series of sub-divisions we finally arrive

at s rather large 1list of affective objectives and criterion items,

The second approach we have depended upon is successive approximations

we don't demand final results the first time, When we first
began the process of specifying objectives we agreed that the
development of a really good set of affective objectives would
take three years, V¥We developed an initial 1ist the first year,
then tested it during actual courses in the summer of 1973.
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Since then we have revised and refined the list ang;ggg currently
testing it again in winter and'spring courses, This gradual
apprcach is based on two idcas. - First, if we demanded highly
polished objectives on the first try, workshop participants simply
wouldn't be able to produce them -~ it takes time to learn how
to state a precise and measurable objective, If we want the
Outward Bound staff, and not an outside consultant, to establish
the objectives, we must allow enough time for the staff to learn
how to do it. Second, every staff member has "pet" objectives ==
things he is or wants to be teaching -~ things that some other
staff members don't really think can be taught., If we finalized
Outward Bound's objectives in one workshop, we would have to
decide what to include or exclude on a non-enpirlcalbbnaia. By
allowing enough time for field testing between workshops, different
staff members can prove to themselves whether or not certain
objectives can really be taught and measured before having to make
a Gecision on whether or nct to include that objective in the

final list of objectives.

In other words, Outward Bound is evolving its odbjectives in a .
geries of ermpirically checked steps. After each round of course

work where they try to apply objective checklists, Outward Bound

staff members return to workshops wsuch more sophisticated in

the practical problems of affective measurements,

In developing our hierarchy of objectives (3ee Appendix A) we
have tried to be as inclusive as possible, We have sasked our-
gselves what the affective goals and objectives of any possible
Outward Bound experience might be. In doing this we have hcped

we could develop a common framework for all of the different
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programs that might be conducted by Outward Bound, or similar

institutions such 28 high schools or colleges,

Yaturally enough, the effect of the Standard Outward Bound course
has limited our scope and other people from other programs will
no doudbt see places where the hiérarchy should be expanded.

In specifying specific objectives and developing checkliasts,
however, we have consldered only the standard Outward Bound course.”
We do not expect that these checklists, without considerable
revision, could be used in non-Outward Bound courses, HNot uwly
would different programs want their own specific objectiver, but
perhaps even more importantly, they would want the experience snd

consequent commitment arising from developing their own objactives.

Even within the Outward Bound organization we always expect to have
differsnt objectives for different programs. /e do hope, however,
that the various objectives and programs will be tied together
within a common hierarchy. (See Pigure 2). This should make

1t much easier on instructors who are asked to switch from one

LARRMEL S 1

specilic program to another.

(2 % 2 2

There are two big problems associated with the development of

affective objectives and criterion ltems.

Pirst, we must decide what speccific, observable behaviors mey . "l
reasonably be taken as an outward sign of an inner attitude. This
problem becomes even more complex when we try to pick specifi:
behaviors that we can obscrve in the context of a 21 dA;HOutwafa”“"
Bound course, that will reflect attitudes that the students will
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later display in entirely different contexts in the situations

they find themselves after the return from Outward Bound.

Both problems exist in all other areas of education, of course,

The mathematics teacher must always wonder if the student who
successfully solves the gddition problems he gives him would be

able to solve other addition problems that he could give him.
Further, he must also wonder whether the student will be able

to generalize his rather specific knowledge of addition to different
contexts such as solving chemistry problems or filling out his
income tax form. However, even though the problems of accuracy

of sample and generalization exist in all subject matters, they

are especially acute in the affective area.

If we are going to try to measure affective behavior changes in
innividual students these problems would prove insurmountable.
If, however, as in the case with Outward Bound, we are only
interested in measuring average trends, we can solve these prob-

lems by applying lots of common Sense and consensus,

No one would be prepared to say with any confidence that just
because a single student picked up a plece of paper during a hike
that he had become more environmentally aware. !e can imagine
other reasons why he might have picked up the paper, If, however,
at the beginning of a course 30 students ignore litter and by the
end of the 21 day course most students stop to pick up litter,
most observers feel confident that some degree of environmenial

awareness -- at least relative to litter -- has been taught.
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A second problem associated with developing criterion items is

the terrifically practical problem of measuring the behavior in
the field. Even using checklists that make the recording of
ehavior pretty casy, hcw much can an 1nstru;tor really observe

in a wilderness setting with several students all doing different
things at the same time, We have already discarded several items
that we would like to measure simply because we realized that

there was no realistic way to observé enough instances of behavior
on which to base a Judgment., No doubt others will be dlscarded

in the future for this same reason. Again, the fact that we are
concerned with averaged group trends and not individual evaluation,
saves us, Ye wouldn't want to cvaluate an individual on the basis
of enc behavioral event. But if on one patrol, six of eight'
individuals show a specific sign of group cooperation while in
another patrol oniy onme individual shows any sign of group coopera-

tion, we can begin to make some tentative Judgments.

0015




4, MEASURING AFFECTIVE OBJECTIVE
ATTAINMENT

It's one thing to specify objectives and it's another thing to
actually measure their attainment. In traditional classrooms
there is the final examination. 1It's accepted as part of a

traditional course and it can do a relatively good job of measur-

" ing cognitive achievements. It's difficult to measure affective

behavior change with a paper and pencil test, however. And in
any case, students taking the standard Outward Bound course,
neither expect nor desire to take a "final exam” at the end of

their course,

We've spent a considerable amount of time on this question in
workshops and have yet to arrive at a completely satisfactory
answer, At the moment we are relying mostly on checklists. The
observer., be he the student, instructor, or senior instructor,
uses the checklist to quickly run through a 1list of behaviors
rnd determine whether or not the student is displaying that
behavior, (Examples of these checklists are included in the

Appendices B and C.)

We should make it very clear that in measuring affective behavior
change we are not interested in evaluating individual students.

e are only interested ih evaluating the overall effectiveness of
a course, To measure the effectiveness of a course we gather raw

data on individual student changes during the course. Then we

summarize that data and evaluate it statistically. We are interested

0016




wlle
in averaged trends in courses -- not individual successes or

fallures,

e know as a practical matter that we will get better averaged
data Af each instructor evaluates behavior changes in each in-
dividual student separately. The large number of separate evalu-
ations will tend to "wash out” the effect of a few students who
do very well or who do very poorly., If the instructor 1s asked
to report only on the average behavior change of an entire group

he will tend to allow exceptional students to bias his evaluation,

So far, perhaps because we've tried to keep the checklists very
simple and straightforward, the instructors have not found filling
them out to be too much of a burden., Since we are interested in
change during a course we have been using the checklists twice,
once near the beginning of the course to establish baseline

data, and once again at the end of the course to document how
students are doing at the end of the 21 day period. Obviously,
the averaged difference between these two sets of data renresents

the change that occurred during the Outward Bound course,

In our workshops, especially those held after the instructors have
tried the checklists out in the fleld, we have stressed the
identification of "eritical behaviors."” lle want to try to reduce
the number of items on the checklists. We would like to identify
very specific, easily observed behaviors that we can all agree

are signs of specifilc attitudes (at least when they occur in
specific contexts), fn other words we want to replace quantity of

observation with quality. Some progress has been made, and no

0017
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‘doubt much more will be made as instructors spend more time using

the checklists and learning just what affective behaviors they
really can observe accurately in a fleld setting., It is this
refinement of objectives and criterion items and not the general
development of the hicrarchy that will take Outward Bound the full
three years we have allotted to perfecting our checklists as

valid instruments.

It is worth noting, that Outward Bound instructors are very
resistant to individual student evaluation, but are quite willing
to gather individual data when they understand it will be averaged

and used to evaluate the course.
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5. MAKING AFFECTIVE EVALUATION AN

ONGOING PART OF OUTWARD BOUND

As noted earlier, Outward Bound recognizes that a serious affective
evaluation effort will be a long-term effort, We estimate that

it will take two more years Jjust to develop basic checklists that
ran fairly and effectively measure affective behavior change in

a rield setting, These two years will involve both field tests
where the checklist items arve evaluated and workshops where the

items axe revised on the basis of the field experiences,

There are many things we can do with the evaluation data, but only
when everyone concerned trusts the data, By 1975 we hope to have
developed a set of checklists which sccurately measure affective

behavior change on a standard Outward Bound course.

We will then be in a position to try to aeccurately evaluate
particular course elements to determine their effect on the total
course, For example, we might increase or decrease the current
thres day solo experience and see if that resulted in changes in
d}@fcrent affective ccmponents., Until we have a standard to
meacure agalnst, however, we are unable to rationally resolve
disagreemente concerning instructional strategy and technique,
M additional benefit we expect to derive from accurate course
evaiuation is more accurate and effective instructor counseling,
We expect senior instruetors tc vee the evaluation data to help
new instructors pinpoint specific parts of their courses that

require improvement.
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In a longer future we hope to develop instructor accountablility and
nanagement by objective systems appropriate to the Outward Bound
process., And, of course, Outward Bound obviously hopes that it
will be able to contribute what it learns to other institutions
thereby increasing the quantity and quality of experimental
affestlve instruction throughout the various educational levels

and institutions of the United States.

In fact, although no one trusts the checklist data yet, some
benafite have already been observed, Just getting people to talk
about affective change in terms of more or less concrete behavioral
objectives raleses every instructor's consciousness of any such
behavior occurring during one of his courses. One could almost
suggect that providing the instructors with a more precise language
has increased thelr ability to discriminate and communicate

affective changes, And no matter how inaccurate the current
checklists are, to provide the instructor with some toplcs to discuss

when counseling students that he might have otherwise omitted.

Outward Bound has always been especlally concerned with educating
+he whole person -~ and this has always included a significant
ccncern with such affective behavior changes as 1ncreased;selt—
confidence, increased group lnteraction skills, and a deep concern
Tor spiritual values, Our recent efforts at specifying objectives
and evaluating specific affective behavior change 1s fully within
the Outward Bound tradition. It has, if you would, given us a
precise language to use in dazscribing what we are trying to do,
snd at the seme time intensified the day-to-dey discussion of
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affective matters among Outward Bound personnel, e believe it
will also improve our ablility to assist others to analyze, design
and conduct and evaluate experimental programs in non-Outward

Bound contexts,

o
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AFPENDIX A

FIRST DRAFT OF A HIERARCHY
OF INSTRUCTIONAL OBJECTIVES
DEVELOPED BY OUTWARD BOUND

- 1973 -
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The following instructional objectives were identified st the R
National Outward Bound School and Program Director's liutiu; in
Toxms in November of 1973.
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DETAX
1.

LIST OF OBJECTIVES:

AFFECTIVE OBJECTIVES - Improvements in Attitudes and Values
1.1 Incrcased Scuse of Ferscnal Worth and Self-Confidence,

1.1.1

1.1.2

1.1.3

1.1 o["

1.1.5

Student bzcores more willing to attempt untried
experiences.

1.1.1.1 Does studrnt willingly att-mpt previously
untried experiences?

1.1,1.2 Does student willingly extend himself
into new situations?

Student becomes more willing to open self to others.

1.1.2,1 Does student share his past?
1,1.2,2 Does student share his feelings and
experiences cf the course?
1.1.2.3 Does student willingly express his
opinion?
1.1.2,4 Doec student willingly espress his emotions?
i.1.2,5 Does student seem open to making friends?
1.1,2.6 Does studeni laugh at himself?

Student bscomes more willing to accept responsibility
for own actions,

1,1.3.1 Doesc student participate in decision-
meking process?

1.1.3.2 Does studeant accept leadership and
responsibility?

1,1.3.5 Does student look after his own safety
ard well being?

1.1.3.4+ Does student accept responsibility for
his ownn actions?

1.1.3.9 Does student wiilingly admit mistakes?

Student becomes more willing to cope with discomfort
and stress.

1.1.4.1 Does the student make the most of difficult
citvations?
1.1.4.2 1Is the student cheerful in adversity?

Student becomes more aware of 1limits of personal
abilities,

1.1.5.1 Does student guage physical abilities and

linitations realistically?
1.1.5.2 Ic student awarc of his emotional self?

0024




1.2 d Interpersonal Communications
!om g one lﬁgmﬁm! . '

1.2.1
l.z.z
1.2.3

1.2.4
1.2.5

1.2.6
1.3

1.301
1.3.2

:

-

1.3.3
1.3.4

Student tries to resolve conflicts with others, S
Student tries to speak honestly of his/her feelings, o

Student spends time talking with others about things
that deeply conoern him/her.

Student shows concorn about another's feelings.

Student 1is wunng to try another's ideas and/or ‘
adopt their plaa of actun.

Studant; willingly recognizes othex's schiévenents,

Student becomes more opum Stwaent mm
mi.ltiimu to listen and try other‘'s ideas and
solutions, L e

ship to mexbers of the group?
1.3.1,2 ?&%WM%%W:“W

3 .

Student shows inoreasing unnm to mpt
responsibilities of lendershi)p.

1.3.2,1 Does student uo«pt Wunw in ;
dally appointed tasks? -

1.3.2.2 Is student willing to uwcptm <
elsoted leadership roles?’ s "

1,3.2.5 1Is student willing to wocpt mmp
in task oriented roles (e.g.. m&uu«
tests, -simnlated first ald prebu;u.)

Student shows increasing uunngmu to um om
weignt and to do mmdane tasks

1.3.3.1 Does student pﬂ;iei te in omtﬂ o
W mk. (..‘. "rm prey ~ ﬁg » ; \
fire building, loading and unlosfing

Student becomes inoressingly wv:ﬂnd m ﬁa group
process, in decuton-uktns and in prcblu solvius

:
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1.5.1.4 Does the student show empatiy ™4 com~
passion for fellow student regardiec:s

. of their sex, religion, or race?

1.5.1.5 Does the student speak or write in journal
about men dbeing more alike than aiffercnts
alaour t?au people having common hopes &und

Sars

1.5.1.6 Does the student meen willing and comfors
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: moral or ethical lsvel,
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3 take samaritan servioe?

1.5.2 Student shows increased recognition of the apzrim
potential of the wilderness,
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the wilderness as a spiritusl experiaic2?
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environment?
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ment (inoluding weather and um.inl
and oourse activities?
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OUTWARD BOUND
COURSE DIRECTOR'S COURSE EVALUATION
CHECKLIST

Course # Instructor

Date

Outward Bound attempts to provide students with a chance to change
and grow during thelr Outward Bound course, The following list
identifies some of the changes Outward Bound hopes to make in
participating students., Obviously, change is relative to sMnt'a
entering behavior -- there isn't a set goal for students to reach,
instead, it 18 our goal to move them from where they are as far
as we can, This checklist should be used by course directors
and senior staff members during visits to courses, The objective
of this checklist 18 to focus your observations and your conse-
yuent discussions with the course instructor on the course’s over-
all progress in achicving the following instructional objectives,
On one visit you obviously can't see or measure real progress
toward achieving these objectives; all you can reasonably do is
to check if the instructor and students are conscious of these
goals and seem to be involved in activities that will result in
the average student making progress relative to the following
criterion items,
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Put the
0.
1,
. 2.
3.

appropriate number in the column opposite the criterion item,
Students don't seem to be involved in this,

Only a few students show some’ progress in this,

Nany students show much progress in this,

Most students show considerable progress in this,

INSTRUCTIONAL OBJECTIVES AND CRITERION ITELS

ATTITUDES AND VALUES

1, Sense of Personal Worth and Self-Confidence
1.1 Student willingly tries new experiences

1.2 Student shares his feelings and exper-
) iences of the course

1.3 Student seeks to make new friends

1.4 Student can laugh at self

1.5 Student participates in decision-making
processes

1,6 Student accepts leadership responsibility

1.7

Student willingly admits own mistakes

1.8

1.9

Student makes most of difficult situations

Student gusges physical abilities and
limitations realistically

1,10 Student is aware of emotional self

2, Interpersonal Communication (one-to-one .~?§f
interactions) .

2,1

Student tries to resolve conflicts
with others

2,2

Student tries to speak honestly of
his/her feelings

2.3

Student spends time talking with others

_about_things that deeply concern him/her,
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OBJECTIVES AND CRITERION ITEQS

2,

3.

b,

5

(Continued)

2,6 Student willingly recognizes oiher's
_achievements

Group Interaction Skillis (crew, watch, or
patrol interaction)

3.1 Student accepts responsibility for daily
appcinted tasks

3.2 Student helps other members for good of
team

3.3 Student allows others a chance to lead and
gstudent is a good follower

3.4 Student has fun, laughs, smiles and gener-
ally shows he or she enjoys being part of

__group

Social Attitudes

4,1 Student speaks of groups' responsibilities
. to others,

4,2 Student willingly participates in a service
project if offered chance

Spiritual, Moral and Ethical Values

5.1 Student speaks of spiritual, moral or ethical
principles when trying to explain his
action or persuade others of his point of
view,

5.2 Student discusses situations within the
po{spective of universal or general human
values

5.3 Student shows empathy and compassion for
others regardless of their sex, race or

religion

5.4 Student does not seem embarrassed to
discuss problems on a spiritual, moral,
or ethical level, : )

5.5 Student takes time to observe surround-
ings on a meditative or thoughtful way,
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OBJECTIVES AND CRITERION ITEIiS

5.

(Continued)

5.6 Student speaks (or writes in journal)
of. the wilderness as a spiritual
experience

Environnental Awareness

6,1 Student willingly practices personal
hygiene in an environmentally accep-
table manner,

6,2 Student willingly carries out every-
thing he or she brought in,

6.3 Student willingly picks up others’
litter so as to leave environment
as natural as possible, ’

6.4 Student speaks (or writes in Joufnal)
of interrelationships of man and
nature.

6.5 Student shows a reverence for living
things (by refraining from needless

destruction of plant or animai life),

KNOWLEDGE _AND SKILLS

7.

9.

/
10,

Student shows knowledge of first aid

Student shows knowledge of map and compass

Student shows knowledge of wilderness
environment

Student shows knowledge of group inter-

action processes

PHYSICAL FITNESS AND SKILL

11,

12,

13,

Student shows increased overall physical
fitness '

Student shows increased physical adaption
to outdoor living

Student shows increased bvackpaoking skills
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PHYSICAL FITNESS AND SKIII, (Continued)

14, Student shows increased mountaineering
skills

15, Student shows increased river rafting
skills

16, Student shows increased seamanship skills

GENEBAL QUESTIONS

A. 1Is there any obvious way in which this course could be changed
in focus or emphasis to be more useful to the students?

B. 1Is there any obvious good effect that this course is having
on the students that is not covered in the checklist?

C. Overall evaluation of the course instructor's effectiveness
(one or two sentecnces)
In gecuring changes in attitudes and values;

In sgecuring changes in Knowledge:

In securing changes 16 Physical Fitness and Skill;

Signed- Date;

(Course Director)

Signed:

(Instructor)
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APPENDIX C

INSTRUCTOR'S STUDENT EVALUATION
CHECKLIST USED BY DARTMOUTH
OUTWARD BOUND CENTER

- 1973 -

El{fc‘ 0034
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DARTHOUTH OUTWARD BOUND CENTER

Ingstructor's Student Evaluation Checklist

Student's Name Course #

Date Instructor's Name_

This checklist 18 not intended as an evaluation of an individual
student as such, It is intended that this form will serve to
measure the effectiveness of the Outward Bound course in providing
students with a chance to change and grow during their Outward
Bound course, In completing this checklist it 18 worth keeping
in mind that the results will be averaged to give us general
trends -- we don't expect that every student will show progress in
every area, we are interested in averaged trends for entire
courses, Since we are concerned with changes in students that
occur during the course, we have provided two columns, one should
be completed on or around the third day of the course (or whenever
the students are "settled down" and more or less acting normally)
and the second column should be completed on or around the last
day of the course, Jf you haven't been able to observe behavior
that allows you to determine that any specific change has
occurred, put a dash rather than a letter,
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0. Doesn't show this attitude or skill
1. Shows this attitude or skill infrequently
2., Shows this attitude or skill frequently

3. Shows this attitude or skill almost constantly

- Have not been able to observe behavior

fnd of -

Fut the appropriate number in the column opposite the criterion iten,

| End of

course

OBJECTIVES AND CRITERION ITEFS

ATTITUDES_AND VALUES

1.

. )

Sense of Personal Yorth and Self-Confidence
1.1 Student willingly tries new experiences

days

1.2 Student shares his feelings and exper-
lences of the course

1.3 Student seeks to make new friends

1.4 Student can laugh at self

1.5 3tudent participates in decision-making
processes

1.6 Svudent accepts leadership responsibilit

1.7 Student willingly admits own mistakes

1.8 Student makes most of difficult situation

1.9 Student guages physical abilities and
limitations realistically

1.10 Student is aware of emotional self

1.11 Student cares for individual and group

equipnment
Interpersonal Communication (one-to-~one
interactions)
2.1 Student tries to resolve conflicts with

others

2,2 Student tries to speak honestly of his/
her feelings

2,3 Student spends time talking with others
about things that deeply concern him/her

2.4 3Student willingly recognizes other's

achievements NANL




OBJECTIVES AND CRITERION ITE!S

3.

Group Inter~ction 3kills (crew, watch, or

patrol interaction)

3.1 Student accepts responsibility for daily
appointed tasks

3.2 Student helps other members for good of
tean

3.3 Student allows others a chance to lead anq
student i1s a good follower

3.4 Student has fun, laughs, smiles and geners

ally shows he or she enjoys being part of
the group

Spiritual, l.oral and Ethical Values

4.1

Student speaks of spiritual, moral or
ethical principles when trying to explain
his action or persuade others of his point|
of view

4.2

Student discusses situations within the
perspective of universal or general
human values

‘Jv.3

Student shows empathy and compassion for
others regardless of thelr sex, race or
religion

[

Student takes time to observe surroundingsi
in a medlitative or thoughtful way

4.5

Student keeps a journal

L.6

Student speaks (or writes in a journal)
of the wilderness as a spiritual
experience

Environmental Awareness

5.1 Student willingly practices personal
hygiene in an environmentally accep-
table manner

5.2 Student willingly carries out every-
thing he or she brought in

5.3 Student willingly picks up other’s litter

so as to leave enviro natural as
possible mﬁrﬁ? '




OBJECTIVES AND CRITERION ITEi.S

End of
3 days

5. (Continued)

S.4 Student speaks (or writes in journal)
of interrelationships of man and nature

5.5 Student shows a reverance for living
things (by refraining from needless

destruction of plant or animal life)

" KNOWLEDGE AND SKILLS

6. Student shows knowledge of first ald and rescue

7. Student shows knowledge of map and compass

8. Student shows knowledge of wilderness
environnent (weather, ecology, geology,
animal/plant life)

9. Student shows knowledge of group inter-

action processes

PHYSICAL FITNESS AND SKILL

10. Student shows increased overall physical

fitness

— e e el e oe -

11, Student shows increased skill in:

a,

camp sSelection

b. shelter construction
) c. axemanship
¢ d. firebuilding
’ e, care of equipment
f. dynamics of keeping dry and warm
g. backpacking
h. snowshoeing
i, light ski-touring
J. ski expeditioning
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GENERAL QUESTIONS

A,

B.

c.

Signed: Date

Signed:

Is there any very obvious way the Outward Bound Course
improved this student's attitudes, knowledge or fitness
that is not covered above?

Is there any very obvious way the Outward Bound Course
failed this student? How could the course be improved
to better serve this student?

Overall (1-2 sentences), evaluation of student,

-36-

(Instructor)

T3tudent)
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